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SELF-STUDY:
INTRODUCTION




INTRO.1: DRAKE UNIVERSITY HISTORY

INTRO.1A: THE EARLY YEARS
Drake University was established in 1881 when the lowa Disciples of Christ moved
Oskaloosa College, the first Christian college founded in lowa, to Des Moines. The move
was made possible by a $20,000 pledge from Gen. Francis Marion Drake of Centerville,
lowa. In gratitude, the University’s trustees named their institution after Drake, a Civil War
general, former lowa governor, banker, railroad builder and attorney.

George T. Carpenter moved with Oskaloosa College to become Drake University’s first
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DRAKE UNIVERSITY’S
FOUNDERS DREAMED
OF A BROAD-BASED

president and was determined to make Drake a real university. He quickly brought the lowa  AN[D LIBERALLY

College of Law, followed by the lowa Eclectic Medical College, into the University. Thus,
by the end of the first year, Drake was comprised of the colleges of Literature and Art, Law,
and Medicine.

Drake University’s founders dreamed of a broad-based and liberally nonsectarian
institution. They established early the principles of equality and opportunity on which the
University would operate, when they issued the following statement:

This University has been designed upon a broad, liberal and modern basis. The articles of
incorporation provide that all its departments shall be open to all without distinction of sex,
religion or race. In its management and influence, it will aim at being Christian, without
being sectarian.

While corporate affiliation with the Disciples eventually was terminated, the University
continues to be guided by this statement of nondiscrimination and the progressive vision of
its founders.

In 1888, the University organized with the College of Letters and Science, Medical
College, and College of Law, School of Music, School of Commerce, the Bible College,
College of Pharmacy, and the Callanan College Normal School. Drake’s early collegiate
structure has endured with surprising stability. Graduate studies first were offered at the
University in 1883, and Drake’s graduate and professional programs remain a vital part of
the University’s educational offerings.

NONSECTARIAN
INSTITUTION.
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The Drake campus developed physically as programs expanded. For the first decade
Old Main and Science Hall fulfilled the needs of the University. Between 1903 and 1907 five
new buildings were built to house academic programs and a library. Drake’s campus now
has 59 buildings, many designed by distinguished architects such as Eliel and Eero Saarinen;
Ludwig Mies van der Rohe; Harry Weese and Associates; and Brooks, Borg and Skiles.

INTRO.1B: CHALLENGES OF THE 1980s AND 1990s

To understand the focus and the progress made during the last decade, some review of the
preceding decade and a half is helpful. During the early 1980s, Drake University —as
reflected in an editorial cartoon published in The Des Moines Register depicting Old Main
shrouded in fog — was perceived as lacking focus. Following a period of growth, enrollments
declined during the 1980s, and very few new faculty members were hired. As financial
challenges increased, estate gifts were used to balance the budget. A Transitional Services
Program was established that brought non-admitted, academically marginal students to
campus on a trial basis. This program had a negative effect on the University’s reputation,
reducing its appeal to high performing students.

In the summer of 1985, when Michael Ferrari became Drake’s 10th president, strategic
planning was under way. Under his leadership, the National Commission on the Future of
Drake University with 330 members from across the nation critically examined Drake’s
programs and aspirations. The task force brought 250 recommendations to Drake’s Board
of Governors in June 1988. That report served as a framework for future planning and as
the cornerstone for the Campaign for Drake, a $115 million national fundraising program
announced in October 1989. At its conclusion in May 1993 $130 million had been raised.

Difficult decisions were made during these years as well. Soon after his arrival,
President Ferrari announced that Drake would move from Division | football to the new
IAA non-scholarship division. Several academic programs and administrative offices were
eliminated, and the Transitional Services Program was disbanded.

The period from 1988 through 1992 was prosperous. As a result of the successful
campaign, several new buildings, including the Knapp Center athletics arena, Opperman
Law Library, and Pharmacy and Science Hall were built. Several buildings were renovated,
including Old Main Auditorium, which was rededicated as Everett A. Sheslow Auditorium
in January 1993. During this period Drake experienced an enrollment spike. Many new
faculty and staff members were hired and salaries and other benefits increased.

The 1990s at Drake also were marked by positive academic developments. As Drake
continued to attract students with strong academic credentials, its academic programs
became stronger, offering consistently good academic experiences. The University also began
work on curricular initiatives, such as the first-year experience, and added new majors. The
first University-wide undergraduate general education program was adopted in 1996 —97.
And despite financial difficulties, due to publicity from the Campaign for Drake, the public
perceived Drake as a “rich” university.

Although National Commission Il — Toward the 21st Century, established in 1993,
brought forth recommendations including a priority for another fundraising campaign,
strategic planning was not at the center of decision-making during these years. From 1993



through 1998, the University faced escalating challenges. Enroliments declined, salaries
eroded and deferred maintenance increased. Expenses consistently exceeded revenues, and
midyear budget cuts became the norm.

INTRO.2. DRAKE UNIVERSITY 1998 —2007: CHANGES SINCE THE LAST
ACCREDITATION REVIEW

The years since the 1998 North Central accreditation visit have been transformative for

Drake University. Leadership transitions and moves to mission-driven planning, fiscally
sound policies and procedures, facilities improvement, and clear identity development mark
the decade.

INTRO.2A: TRANSITION IN DRAKE LEADERSHIP AND STRUCTURE

President Michael Ferrari left Drake in spring 1998 to become chancellor of Texas Christian
University. Former lowa Governor and at that time chair of Drake’s Board of Governors,
Robert Ray served as University President during the transitional 1998 — 99 academic year.
David Maxwell became Drake’s 12th president in May 1999, a time of transition among
other Drake senior administrative positions. At the time of the 1998 NCA visit, Drake
University had three divisions led by vice presidents: academics, business and finance, and
institutional advancement. Today there are four divisions and leadership in all areas except
business and finance has changed.

In summer 1998, Vice President of Institutional Advancement Jack Ohle left Drake
to become president of Wartburg College, and in January 1999, Provost and Executive Vice
President R. Barbara Gitenstein left to become president of The College of New Jersey.
Thus, President Maxwell was in a position to appoint individuals to two of three vice
presidential positions.

In June of 2000 Ronald Troyer, then dean of the College of Arts and Sciences, became
the new Provost of the University. In July 2000 Angela Voos became Vice President of
Institutional Advancement. These two newly appointed vice presidents joined Victoria
Payseur, who had come to Drake University as Vice President of Business and Finance in the
fall of 1997. Since that time, leadership of the Academic and Business and Finance divisions
has been stable.

In fall 2004, Admission and Financial Aid became a vice presidential level division.
Tom Willoughby, who for many years had been dean of Admission, then dean of Admission
and Financial Aid, was appointed Vice President and joined the President’s Cabinet. He
continued in that position until summer 2004 when he became Vice Chancellor for Enrollment
Management at the University of Denver. In fall 2005, Thomas Delahunt became Vice
President of the now renamed Office of Admission and Student Financial Planning.

Institutional Advancement has weathered many changes since 1998. Angela Voos left
her post in November 2001, and interim directors administered the division, assisted by
consultants until September 2003. John Willey became vice president at that time and
served until his resignation in August of 2006. After some analysis, in December 2006,
President Maxwell reorganized the division. Marketing and Communications became an
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independent unit whose director reports to the president. John Smith, previously Director of
Development, was appointed Vice President of the new division of Alumni and Development.

INTRO.2B: MISSION-DRIVEN PLANNING AND DEVELOPMENT

With this new administrative team in place by fall 2000, Drake University moved into an
era of mission-driven planning and development. While strategic planning had been ongoing
at Drake University for many years, activities in 1999 — 2000 established a distinct culture
of planning and assessment that has been significant in defining Drake’s current status and
its future. The University has become more focused on the necessity of comprehensive planning
that ensures effective preparation for a future whose dimensions cannot be fully identified.

INTRO.2B.1: 2000 PROGRAM REVIEW

In January 2000 President David Maxwell initiated an intensive program review that has
resulted in significant institutional transformation. Robert Dickeson, author of Prioritizing
Academic Programs and Services," served as a consultant and launched the review with pre-
sentations to Faculty Senate members and administrators. This was followed immediately
by appointment of two steering committees (academic and nonacademic) charged to develop
within six weeks procedures and criteria for review of all Drake University academic and
administrative programs.

Program Review 2000 was undertaken with the goals of assuring that every program
offered at the University responded to the needs of our students, was closely tied to our mis-
sion, and used resources productively and efficiently. The Program Review: Report of the
President (p.2) further clarified that Program Review 2000 “is intended to position Drake
University to address the challenges of the 21st century — not simply to meet those challenges
but to manage them and to turn them into opportunities.”

That review, described more fully in Criterion 2A, led to a number of recommendations:
budget reallocations, program elimination, program development, restructuring of University
programs and offices, and to Drake University Strategic Plan 2001-2006.

INTRO.2B.2: A NEW MISSION STATEMENT

Since 2002 the University has intensively engaged in activities to ensure that all University
constituencies are planning effectively to maintain Drake’s exceptional learning environment.
In 2002, the Board of Trustees and the Faculty Senate approved a new mission statement:

Drake’s mission is to provide an exceptional learning environment that prepares students
for meaningful personal lives, professional accomplishments, and responsible global citizenship.
The Drake experience is distinguished by collaborative learning among students, faculty,
and staff and by the integration of the liberal arts and sciences with professional preparation.

Since then the mission statement has become pervasive in all aspects of campus culture; along
with the Strategic Plan, it has been the reference point for all planning and decision-making. In

order to make the mission more accessible and meaningful, a Mission Explication that clarifies

the implications of the mission for Drake and for our graduates was developed in 2004.

* Jossey-Bass Publishers, 1999


http://www.drake.edu/selfstudy/resources/Intro/MissionExplication.pdf
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INTRO.2B.3: STRATEGIC PLANNING
Drake’s Strategic Plan 2001 — 2006 and Strategic Plan 2003 — 2008 have guided the University

effectively toward becoming a mission-driven institution that carefully assesses possibilities

and plans accordingly. Drake University has become future-oriented, embracing strategic
change. Using the best information available, the University makes decisions consistent with
its mission. Strategic plans are in place for all University units, and a new Campus Master
Plan has been developed and regularly updated. Long-term budgeting tied to the University
mission and strategic plan has resulted in fiscal stability and positions Drake to face the

future as a flexible institution.

Drake University planning involves all University constituents. Summer retreats bring DRAKE UN |VERS|TY
together faculty, staff, students and trustees to discuss strategic issues. A regular three-year H AS BECOME FUTURE-

planning cycle, focused through Drake University: Vision 2025 and Drake University 2012,
_ _ ) . . ORIENTED, EMBRACING
is based on unit-level environmental scanning scans and white papers.

Individually and collectively, the Drake University administrative staff has assumed STRATEGIC CHANGE

responsibility for maintaining awareness of issues, trends and initiatives that might impact

higher education generally and Drake University specifically. Information relevant to
University planning and the mission is shared through communication methods such as
messages from the president, weekly announcements from the provost, and publications
such as On Campus and the University magazine, Drake Blue.

Because Drake University is preparing students to live and work in a diverse and
technologically sophisticated world, diversity is central to Drake’s strategic plan and its
educational activities. The University has implemented new admission and recruitment pro-
cedures to attract more transfer students and students from underrepresented groups, developed
international partnerships, expanded curricular offerings to address international and multi-
cultural issues, and scheduled events and speakers on campus who bring diverse perspectives.
The University has also significantly upgraded campus technology and access to educational
technology, providing students, faculty and staff with the tools necessary to function in a

technologically sophisticated world.

INTRO.2C: FISCAL RESPONSIBILITY AND FINANCIAL STABILITY
Drake’s strategic planning has been accompanied by strategic and fiscally responsible budgeting.
Conservative budgets, measurable financial objectives and strategic spending have guided

Drake to financial health, while the University also has achieved many strategic goals.

INTRO.2C.1: FISCAL HEALTH

While budget plans for FY01 through FY04 were for deficit spending, in each of these years
Drake performed better than budgeted. FY04 was the final year of deficit budgets. Since
1998, Drake’s endowment has increased from approximately $86 million to more than $153
million. In 2007, Drake finished its third year of a balanced operating budget with an overall
operations surplus of $2.7 million. This has occurred while also achieving the strategic goal
of maintaining affordable tuition.


http://www.drake.edu/selfstudy/resources/Intro/StrPlan2001-06.pdf
http://www.drake.edu/selfstudy/resources/Intro/StrPlan2003-08.pdf
http://www.drake.edu/selfstudy/resources/Intro/Drake2025-1-07.pdf
http://www.drake.edu/selfstudy/resources/Intro/Drake2012_4-07_.pdf
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DRAKE UNIVERSITY HAS
PLANNED STRATEGICALLY
TO MAKE ITS HIGH
QUALITY EDUCATION
AFFORDABLE.

INTRO.2C.2: STRATEGIC OBJECTIVES: COMPENSATION AND FACILITIES IMPROVEMENT
These financial objectives have been achieved while the University moved ahead on other
strategic objectives, including improving faculty and staff compensation and upgrading
facilities. The compensation initiative has involved systematic benchmarking of faculty and
staff salaries against appropriate peer groups or industry standards. Since FY04, approximately
$9 million has been allocated for salary improvement. (See Criterion 2B for further information.)
Drake’s physical plant has significantly improved in recent years. Since 2001, more
than $65 million has been invested in facilities, including $11 million funded from energy
savings for the heating and cooling infrastructure. Thirty-one classrooms have been upgraded,
a wireless network has been installed across campus and classroom technology is being
standardized. The Drake Stadium was reconstructed, the first floor of Olin Hall science
building has been totally renovated and many other science labs have been upgraded. By
summer 2008, all campus residence halls will have been renovated within the past five years
and Drake West Village, a partnership project that will provide housing and retail space,
will be completed. In 2005, a new 20-year Campus Master Plan was completed that now
guides facilities development.

INTRO.2D: IDENTITY AND QUALITY

Perhaps most important, during the past 10 years Drake University has developed a clear
identity. The participatory development of a new mission statement, Mission Explication,
and strategic plans have brought about a shared understanding of Drake’s current status, its
goals and the recognition that both are dependent on an exceptional learning environment.

While the remainder of this self-study report will support the fact that we are a mission-
driven institution that has achieved an exceptional learning environment, some note of public
recognition can be made here. The University’s exceptional learning environment and academic
rigor are regularly acknowledged. U.S. News & World Report consistently ranks Drake among
the top Midwest master’s institutions and as first or second in the Midwest for academic
reputation. Drake has been named a “Best Midwestern College™ by Princeton Review and
is listed as one of the top 50 private universities in the country by Kiplinger’s Personal
Finance magazine. Drake student responses to the National Survey of Student Engagement
(NSSE) consistently rank Drake as high on academic challenge. Drake University student-
athletes regularly perform at a level that earns Drake recognition by the Missouri Valley
Conference. Drake was the MVVC Academic Champion in 06 —07).

Drake University has planned strategically to make its high quality education affordable.
Success at achieving this goal is affirmed by Drake’s placement as fifth on U.S. News &
World Report’s list of “Great Schools, Great Prices” and by inclusion in Peterson’s Guide to
Competitive Colleges. Additionally, Barron’s 300 Best Buys in College Education rates
Drake as one of today’s best values in higher education.

INTRO 3: DRAKE UNIVERSITY 2008 AT A GLANCE
Drake University is a private, coeducational institution, classified by Carnegie as “Master’s

— Large.” The University offers more than 70 undergraduate majors, two first-professional



degrees (Juris Doctor and Pharmacy Doctorate), and thirteen 13 graduate programs (master’s,
specialist, doctorate) in its six colleges and schools: College of Arts and Sciences, including
Fine Arts; College of Business and Public Administration; School of Education; School of
Journalism and Mass Communication; Law School; and College of Pharmacy and Health
Sciences. The University is residential with 95% of first-years students and 61% of all
undergraduates living on campus.

In combination with information from the Drake Databook, the following provides a
snapshot of Drake University in 2007 - 08:

Drake University has attempted to maintain a stable, slow growth in undergraduate enrollment.

(See enrollment summary for 2000 — 2007)

e From 2003 through 2006, the number of students coming to Drake directly from high

school fluctuated from just fewer than to just more than 800. Fall 2007 brought an
enrollment spike with a class of 924 new students. The reason for this increased enroll-
ment of admitted students has been extensively analyzed, and admission procedures have
been adjusted for fall 2008. Our ideal target for entering first-year students is 830.

Figure Intro.1: Total Undergraduate Enrollment
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Overall, the undergraduate enrollment (including pre-pharmacy) has increased from 3,196
in fall 2003 to 3,441 in fall 2007.

INTRODUCTION
DRAKE 2008 AT A GLANCE


http://www.drake.edu/instres/2007Databook.php
http://www.drake.edu/selfstudy/resources/Intro/07enrollbylevel-ft-pt.pdf
http://www.drake.edu/selfstudy/resources/Intro/07SectionII.1newstubyunit.pdf
http://www.drake.edu/selfstudy/resources/Intro/07SectionII.1newstubyunit.pdf
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Table Intro.1 Enrollment Fall 2007

Total Enrollment 5,617
Full-Time 4,143
Part-Time 1,474
Undergraduate 3,441
Graduate 1,269
First-Professional 907

e The number of transfer students has grown slowly and steadily, and Drake has explored
strategies for continuing a slow growth.
* Drake’s Student/Faculty ratio is 14:1 for undergraduates and 15:1 overall.

Retention rates are high.

* From 2000, retention of first-year students has increased from 81% to a range of 86% to
88%. The fall 2007 first-year retention rate was 86.3%.

= Overall retention of students beyond the entering first-year group has remained stable at
around 90%.

First-Professional programs have varied enrollment.

* The Pharmacy Doctorate enrollment in the professional years (years three through six)
increased from 449 in 2003 to close to 500 in fall 2005 and fall 2006. Planned reduction
in students admitted to the program, due to accreditation requirements, is reflected in the
drop to 474 students in fall 2007. Efforts are being made to reduce and stabilize the number
of students entering the pre-pharmacy program at 150.

e Law School enrollment, after an increase from 444 in 2003 to 471 in 2005, has dropped
in the past two years to about 430. Optimal enrollment is approximately 450.

Graduate Programs are experiencing some planned growth.

* Graduate programs in Education, Business and Public Administration and Journalism and
Mass Communication are primarily part-time and serve the local communities.

« Fall official enrollment figures show slight, steady graduate enrollment increases from
1075 in 2003 to 1,269 in 2007. Graduate enrollment in Education occurs throughout the
semester, resulting in almost 1,600 total graduate students enrolled by the end of the
semester during each of the past two years.



The high academic profile of Drake entering first-year students has been maintained.

* Approximately 70% graduate in the top quarter of their class, with more than 90% in
the top half.

e The high school GPA of entering students is stable at around 3.6.

e The average ACT score remains at 26.

Diversity of Drake students continues to be a challenge.

e From 2003 - 07, the Drake student body has remained approximately 60% female.

* From 2004 - 07, the percentage of students self-identifying as other than white increased
from 13.4% to 15.8%.

e From 2004 - 07, the number of international students at Drake increased from 215 to
311, representing an increase from approximately 4% to 5.5% of the student body.

* Approximately 10% of all Drake students and 11% of Drake undergraduates are from
minority groups (excluding international students). In fall 2007, nearly 14% of the entering

first-year students are from U.S. minority groups.

Drake Faculty and Staff

e From fall 2003 - 06 the number of full-time Drake faculty remained fairly stable at
approximately 246. Conversion of some positions to faculty status and additional faculty
hired in response to the enrollment spike has brought the total in fall 2007 to 257.

e The 257 full-time faculty members teach 86% of all classes at Drake University.

» Fifty-six% of Drake faculty members are tenured and 23% are on tenure track. The per-
centage not on tenure track increased in fall 2007 due to hiring of visiting faculty to assist
with the temporary increase in enrollment.

* The percentage of female faculty has increased from 37% in fall 2003 to 46% in fall 2007.

e The percentage of Drake faculty from racially and ethnically underrepresented groups has
increased from 6.3% in fall 2003 to 9.7% in fall 2007.

Additional Drake University data are available in the Drake Databook on the Web site at
www.drake.edu/instres/2007databook.php.

INTRO.4: DRAKE UNIVERSITY ORGANIZATIONAL STRUCTURE

Drake University Organization Chart

This section provides a brief summary of the governance and organizational structure of
Drake University. Links are provided to fuller descriptions that also are included in
Appendix 3.
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http://www.drake.edu/selfstudy/resources/Intro/OrgC-DU07.pdf
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Intro.4A: BOARD OF TRUSTEES

Board of Trustees Member List

Governance authority and responsibility for Drake University rests with the Board of
Trustees with the President serving as official adviser and executive agent of the board. The
Drake University Board of Trustees is responsible for policymaking and resource manage-
ment and approves the general, educational and financial policies of the University. Its pow-

ers and responsibilities are detailed in the Drake University Bylaws. Its 21 to 44 members
serve three-year renewable terms.

The Drake Board of Trustees operates with an Executive Committee and ten 10 stand-
ing committees: Academic Affairs; Athletic Affairs; Audit; Board Affairs; Building and
Grounds; Business, Finance and Investments; Compensation; Enrollment; Institutional
Advancement; and Student Life.

INTRO.4B: PRESIDENT’S OFFICE

President David Maxwvell

President’s Web site

David Maxwell, PhD, became the 12th president of Drake University in May of 1999. He came
to Drake after six years as director of the National Foreign Language Center in Washington,

D.C. and after serving as president of Whitman College from 1989 —93. He was at Tufts
University as a faculty member and dean from 1971 —89.

The Board of Trustees specifies that the President of the University shall be the Chief
Executive Officer of the University. The President serves as official adviser and executive
agent of the Board of Trustees and is responsible for bringing to the Board all matters
appropriate to keep the members informed in meeting their policy-making responsibilities.
The President shall have power, on behalf of the Trustees, to perform all acts and execute all
documents to make effective the actions of the Board of Trustees or its Executive Committee.
The President appoints Vice Presidents, Deans, and administrative officers responsible for
the operation of the University programs.

In fulfilling these duties, the President is advised by a Cabinet and by a Senior Advisory
Committee. The Cabinet, which meets weekly, is comprised of the Provost, vice presidents
for Business and Finance, Admission and Financial Aid, and Alumni and Development; the
President of the Faculty Senate; and the Executive Assistant to the President (who also serves
as Secretary of the University).

The Senior Advisory Council (SAC), in addition to cabinet members, includes deans of
the colleges and schools, the Cowles Library and Student Life; Vice Provost and Associate
Provosts, Associate Vice Presidents for Alumni and Development and for Business and
Finance; directors of Human Resources, Athletics and Marketing and Communications; and
the Chief Information Officer. The Council meets as requested by the President. With the
creation of a new planning infrastructure, it is responsible for monitoring the implementa-
tion of the University’s strategic plan.


http://www.drake.edu/president/trustees.php
http://www.drake.edu/selfstudy/resources/Intro/Drakebylaws.pdf
http://www.drake.edu/president/
http://www.drake.edu/president/cabinet.php

INTRO.4C: ACADEMICS
Academic Division Organization Chart

INTRO.4C.1: OFFICE OF THE PROVOST

Provost Ronald Troyer

The Drake University Division of Academics encompasses the Office of the Provost, six colleges
and schools, Cowles Library, Student Life Office, the Office of Information Technology, and
numerous academic programs coordinated by the Office of the Provost.

The Provost serves as chief academic officer of the University and assists the President
in coordinating the ongoing administrative operations of the University and serves as the chief
executive officer in the absence of the President. The Provost is assisted by the Vice Provost
for Student Affairs and Academic Excellence; the Associate Provost for Curriculum, Faculty
Development and Assessment; and by the Associate Provost (with responsibility for institu-
tional research and general academic office support). In addition, the deans and directors of
colleges and other academic units listed below provide leadership for the academic division.

Additional description of the Office of the Provost and units within the Academic

Division may be accessed with the following links:

Description
Provost Office Web site

INTRO.4C.2: COLLEGE OF ARTS AND SCIENCES

Description
College of Arts and Sciences Organization Chart

College of Arts and Sciences Web site

INTRO.4C.3: SCHOOL OF MANAGEMENT AND COMMUNICATION
School of Management and Communication Organization Chart

Intro.4C.3a: College of Business and Public Administration

Description
College of Business and Public Administration Web site

Intro.4C.3b: School of Journalism and Mass Communication

Description
School of Journalism and Mass Communication Web site

INTRO.4C.4: SCHOOL OF EDUCATION

Description
School of Education Organization Chart

School of Education Web site
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http://www.drake.edu/selfstudy/resources/Intro/OrgC-Provost-07.pdf
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/academics/provost.php
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-AS07.pdf
http://www.drake.edu/artsci/as/index.html
http://www.drake.edu/selfstudy/resources/Intro/OrgC-SMC.pdf
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.cbpa.drake.edu/
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/journalism/sjmcsite/
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/ORGC-SOE-07.pdf
http://www.drake.edu/soe/
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INTRO.4C.5: SCHOOL OF LAW
Description

Law School Organization Chart
Law School Web site

INTRO.4C.6: COLLEGE OF PHARMACY AND HEALTH SCIENCES

Description
College of Pharmacy and Health Sciences Organization Chart

Pharmacy and Health Sciences Web site

INTRO.4C.7: COWLES LIBRARY

Description
Cowles Library Organization Chart

Cowles Library Web site

INTRO.4C.8: INFORMATION TECHNOLOGY

Description
Office of Information Technology Organization Chart

Office of Information Technology Web site

INTRO.4C.9: STUDENT LIFE
Description

Student Life Organization Chart
Dean of Students Web site

INTRO.4D: ADMISSION AND STUDENT FINANCIAL PLANNING

Vice President Thomas Delahunt

The Offices of Admission and Student Financial Planning are guided by the Vice President
for Admission and Financial Aid with support from the Director of Admission and Director
of Student Financial Planning. At the time of the last accreditation visit in 1998, the Office
of Admission and Office of Student Financial Aid Services were separate units each under the
direction of a dean who reported to the President. In fall 2004, the division was promoted
to vice presidential level, and after Thomas Delahunt became Vice President in summer 2005
the unit was renamed Admission and Student Financial Planning.

Additional Information about the Division of Admissions and Student Financial Planning is
available at:

Description
Admission Organization Chart

Student Financial Planning Organization Chart
Admission Web site

Student Financial Planning Web site



http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-Law.pdf
http://www.law.drake.edu/
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-CPHS-07.pdf
http://www.drake.edu/cphs/
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-Cowles-07.pdf
http://www.lib.drake.edu/
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-OIT.pdf
http://www.drake.edu/it/index.php
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-StudLife.pdf
http://www.drake.edu/dos/index.php
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-Admission-08.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-StFinPlanning-07.pdf
http://www.drake.edu/admission/
http://www.drake.edu/finaid/index.php

INTRO.4E: ALUMNI AND DEVELOPMENT

Vice President John Smith

Drake’s Alumni and Development Office is responsible for alumni relations, fundraising,
community relations, prospect research, database management, and special programs. It is
guided by the Vice President, with support from the Associate Vice President for
Advancement and directors of Alumni and Parent Programs, Community Relations,
Advancement, and Development. Until December 2006, the division included Marketing
and Communication. That office now reports directly to the President.

Additional Information about the Division of Alumni and Development is available at:

Description
Alumni and Development Organization Chart

Alumni and Development Web site

INTRO.4F: DIVISION OF BUSINESS AND FINANCE

Vice President Victoria Payseur

The Business and Finance Division of Drake University is under the direction of the Vice
President for Business and Finance and Treasurer of the University. Business and Finance
activities include: Accounting, Controller’s Office, Student Accounts, Student Loan Collection,
University Budget Office, Financial Analysis, Financial Reporting, Endowment, Investments,
Cash Management, Grants Accounting, Banking, Payroll, Internal and External Audit,
Facilities Services, Service Employees Union, Procurement, Real Estate Operations,
Bookstore, Security, Parking, Human Resources, Student Employment, Mail & Copier
Services, Dining Services and other food operations, Environmental Health and Safety, Debt
Management, Construction/Architectural Management, Contract Management, Risk
Management and Insurance.

Additional Information about the Division of Business and Finance is available at:

Description
Business and Finance Organization Chart

Business and Finance Web site

INTRO.4G: INTERCOLLEGIATE ATHLETICS AND RECREATIONAL SERVICES

Athletic Director Sandra Hatfield Clubb

The Department of Intercollegiate Athletics and Recreational Services is under direction of
the Director of Athletics who reports directly to the President. With assistance of the Associate
AD for Internal Operations, Associate AD for Facilities and Recreational Services, and
Associate AD for External Relations, and other administrative support, the Division offers
eighteen 18 intercollegiate sports, as well as university recreational and wellness programs.
Additional Information about the Division of Athletics and Recreational Services is available at:

Description
Intercollegiate Athletics and Recreational Services Organization Chart

Intercollegiate Athletics and Recreational Services Web site
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http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-AlumDev07.pdf
http://www.drake.edu/alumni/contact.php
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-BF-07.pdf
http://www.drake.edu/busfin/
http://www.drake.edu/selfstudy/resources/Intro/DrakeUnitDescriptions.pdf
http://www.drake.edu/selfstudy/resources/Intro/OrgC-Athletics07.pdf
http://www.drake.edu/athletics/
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INTRO.4H: MARKETING AND COMMUNICATIONS

Director Brooke Benschoter

Until 2006, the Drake University Office of Marketing and Communications was part of
Office of Institutional Advancement. The director of the now independent unit reports to
the President. The office coordinates marketing and communications to both external and
internal audiences and is responsible for official communications, speechwriting support,
and the creation and placement of paid advertising. The office’s research functions include
tracking media hits. It also creates and distributes surveys and develops focus groups.

Additional Information about the Office of Marketing and Communications is available at:

Description
Marketing and Communications Organization Chart

DRAKE UNIVERSITY Marketing and Communications Web site
HAS BEEN ACCREDITED BY
THE NORTH CENTRAL INTRO.5: DRAKE UNIVERSITY'S ACCREDITATION HISTORY
ASSOCIATION OF COLLEGES Drake University has been accredited by the North Central Association of Colleges and

AND SCHOOLS SI NCE Schools since that association was established in 1913. The last comprehensive accreditation

visit was in February 1998, after which Drake’s accreditation was continued.
THAT ASSOCIATION WAS In addition to University accreditation by the Higher Learning Commission of the
ESTABL'SHED |N 1913 North Central Association of Colleges and Schools, the following Drake colleges, schools
and departments have been accredited by the agencies designated:

* College of Business and Public Administration: Accredited by the Association to Advance
Collegiate Schools of Business (AACSB)

* School of Education: All certification and endorsement programs are accredited by the
lowa State Department of Public Instruction

* Law School: Accredited by the Council of American Bar Association’s Section of Legal
Education and Admission to the Bar and a charter member of the Association of
American Law Schools

* College of Pharmacy and Health Sciences: Accredited by the Accreditation Council on
Pharmacy Education

* School of Journalism and Mass Communication: Accredited by the Accrediting Council
on Education in Journalism and Mass Communication

* Department of Art and Design: Accredited by the National Association of Schools of Art
and Design

* Department of Chemistry: Accredited by the American Chemical Society

* Department of Music: Accredited by the National Association of Schools of Music

INTRO.6: RESPONSE TO THE 1998 ACCREDITATION REPORT
The 1998 report from the Commission on Institutions of Higher Education of the North

Central Association of Colleges and Schools recommended continued accreditation for the
University. No monitoring reports, contingency reports or other visits were required.
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The team report of the 1998 evaluation visit did recommend a progress report on the
development and status of the recently implemented Drake Curriculum general education
program. There were three reasons cited for this request:

1. The Drake curriculum represented a shift from unit-specific to an institution-wide
general education.

2. Such a shift required enhanced cooperation among the colleges.

3. Students needed to be guided in the transition from the old to the new curriculum.

The progress report was submitted as requested in fall 2001, and on October 26, 2001, the
staff of the Higher Learning Commission accepted the report with no further reports due.

INTRO.7: DRAKE UNIVERSITY’S 2008 SELF-STUDY: AN OVERVIEW

INTRO.7A. STRUCTURE OF THE SELF-STUDY

The Drake University accreditation self-study was initiated in January 2004. After becoming
familiar with the new Higher Learning Commission accreditation criteria, President Maxwell

Self-Study Committee Rosters

and Provost Troyer determined that the self-study process could assist the University to move

forward toward several of its assessment and planning goals. They appointed Sue Wright, Self-Study Committee Minutes

Associate Provost and Director of Institutional Research, as Self-Study Coordinator.

The Provost and Self-Study Coordinator sought agreement of individuals to serve on
the Steering Committee and to chair or co-chair criterion committees. The Steering Committee
membership was intended to emphasize the importance accorded to the tasks being under-
taken in the self-study. Chaired by the Provost, the Steering Committee included chairs of
the five Criterion Committees, the President, Vice President Business and Finance, Associate
Director of Athletics, the Chief Information Officer, and Self-Study Coordinator. The
Committee met for the first time in June 2004 and began to discuss the new accreditation
criteria. Working with committee chairs, the Steering Committee appointed members for
each of the five criterion committees.

On September 10, 2004, the self-study officially kicked off with a lunch and orientation
for all self-study committee members. At that event members were introduced to the process,
the self-study criteria and to Drake’s commitment to using the process for real self-study.

Each committee was first asked to consider how examining the University using their
criterion and its components could help Drake University better achieve its mission. These
deliberations led to several major campus initiatives discussed in Intro7.C. During succeeding
years the committees identified evidence and drafted information for the ““Self-Study Report.”
With normal transition among chairs and members, the committees continued to meet
through spring 2007 when they submitted reports to the Self-Study Coordinator.

In addition to the steering and criterion committees, a publicity and promotion task
force met to recommend ways to get the campus involved in the self-study process. They also
considered issues such as publication of the requests for third-party comments. A logistics

committee prepared for the team visit.
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INTRO.7B: CAMPUS AND CONSTITUENT INVOLVEMENT

Consistent with Drake’s approach to major policy and procedure initiatives, constant communi-
cation and opportunity for involvement have characterized the self-study. Given the importance
of the initiatives being undertaken as part of the process, it was considered essential to involve
all campus constituents in the self-study.

At several points faculty, staff and students have been invited to volunteer for committees.
Communication about the self-study to students, faculty, staff, Board of Trustees members,
and other constituents occurred regularly. The Monday morning Provost’s Announcements
carried information about the self-study and related initiatives to all constituents. Articles in
all-campus publications, including OnCampus, Blue, eBlue, and The Times Delphic (student
newspaper) focused on the self-study and related initiatives.

The self-study process was the focus of the President’s Summer Planning Retreats in
2004 and 2006. The day-and-a-half Summer 2004 Retreat provided the first forum for
intensive discussion of the self-study process with campus constituents. Principles of accredi-
tation were reviewed, the self-study process was outlined, and the importance of developing
a culture of evidence was presented. Administrators, faculty, staff and student leaders discussed
the crosscutting themes, exploring their potential for framing the Drake approach to the
self-study. The group spent extensive time becoming familiar with the self-study criteria and
examining their implications for the University.

The goals of the 2006 President’s Summer Retreat were to continue preparation for the
self-study and to launch the next round of strategic planning. Faculty, staff, students and
Board of Trustees members were asked, based on analysis using the HLC criteria and cross-
cutting themes, to identify themes to be emphasized in the self-study report.

Presentations about the self-study and related initiatives have been made regularly to
Drake constituents. These have included the Student Senate, Faculty Senate, All-Staff
Council, faculty and staff of each of the schools and colleges and library, staff members of
Athletics, Business and Finance, Alumni and Development, Office of Information Technology,
Marketing and Communications, and Student Life. The Board of Trustees, particularly its
Academic Affairs Committee, has been kept apprised of progress on the self-study, as have
the Parents Board, Alumni Board, and National Advisory Boards/Committees of the schools
and colleges. In addition, as committees have worked on their reports, they have met with
various campus groups to obtain ideas and feedback.

FIRST, AND AMONG
INTRO.7C: USING THE CRITERIA TO PROMOTE CHANGE

THE MOST SIGN IFICANT The expectation that the self-study criteria would promote campus conversation and help

INITIATIVES TO ARISE identify areas that needed attention proved accurate.
FROM SELF-STUDY, WAS
DEVELOPMENT OF THE INTRO.7C.1: THE MISSION EXPLICATION

DRAKE UN IVERSITY First, and among the most significant initiatives to arise from self-study, was development of

the Drake University Mission Explication. Discussions by Criterion 1 and 3 committees

M lSSION EXPLICATION made clear that while we perceived ourselves to be mission-driven, the full implications of
the mission for students, faculty and staff of the University had not been clarified. The
Mission Explication (fully discussed in Criterion 1 and Criterion 3 chapters) emerged from

a campus-wide discussion as a living commitment to the Drake mission.

17



INTRODUCTION

RESPONSE TO THE 1998 ACCREDITATION REPORT
DRAKE’S 2008 SELF-STUDY

INTRO.7C.2: A CULTURE OF EVIDENCE

Early in the self-study process the campus started to focus on developing a culture of evidence.
The University established an Office of Institutional Research and regularly participated in a
range of surveys and other forms of data collection. The self-study process helped raise
awareness that decision-making at Drake should be more consistently driven by data. An
Institutional Research Web site has been established and a new position, Associate Director

of Institutional Research, has allowed the University to be more systematic in putting data
in forms that can be used effectively by the entire campus.

INTRO.7C.3: DRAKE CURRICULUM REVIEW

As we embarked on the self-study process, we were aware that assessment of learning out-

comes was irregular across campus and had not been adequately implemented in relation to

the Drake Curriculum general education program. The Criterion 3 committee, with repre-

sentation from all curricular units and Student Life, initiated a systematic review of Drake’s

assessment of learning outcomes. The Criterion 3 Committee, under the direction of chair

John Burney, then Dean of Arts and Sciences, brought speakers to campus to provide work-

shops and, planned campus-run activities and workshops to help faculty better understand

the importance of assessment and how to implement assessment procedures in their own

programs and courses. Criterion 3 and Criterion 4 committees organized and coordinated a

complete review of the Drake Curriculum general education program during the 2004 — 05

and 2005 - 06 academic years and summers (see Criterion 3A). These committees worked

with the Office of the Provost to develop the proposal that resulted in Drake’s participation THE CRlTERION 3
in the initial Higher Learning Commission Assessment Academy (see Criterion 3A). COMM |TTEE, WITH

REPRESENTATION FROM
INTRO.7C.4: SYSTEMATIZED PLANNING

In fall 2005, the Criterion 2 Committee began to discuss the University’s lack of an institu- ALL CURRICULAR UNITS
tionalized planning process. Although the University was engaged in strong, mission-driven AND STUDENT LIFE;
planning, including regular updates of the Strategic Plan, strategic budgeting and other |N|T|ATED A SYSTEMATlC
procedures described in Criterion 2, these all depended on the individual commitment of the REV|EW OF DRAKE’S
President, his cabinet and other administrators. The Criterion 2 committee first developed

o _ _ - _ _ _ Pe®  ASSESSMENT OF
guidelines for strategic planning by University operational units. The committee then examined
planning models, developing a new Three-year Planning Cycle endorsed by the President’s LEARNING OUTCOMES

Cabinet and the Faculty Senate; it has now been implemented.

INTRO.7C.5: COMMITMENT TO SELF-EXAMINATION
Many of Drake’s initiatives of the past four years might have been pursued even had the
self-study not been under way. But during the past several years most activities have been to
some extent affected by the commitment to intensive self-examination. These have included
our commitment to continuing progress on campus diversity, to excellent technology support
for learning, upgrading classroom and laboratory learning environments, and to faculty and
staff compensation that allows us to attract and maintain the faculty and staff necessary to
support an outstanding institution.

Thus, as we complete the four-year self-study, Drake University is committed to main-
taining an ongoing self-examination.
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7D: THE SELF-STUDY REPORT

In fall 2006, self-study committees focused on drafting sections of the report and bringing
together the lists of evidence that supported their statements. These were submitted in the
spring to the Self-Study Coordinator, who was the primary writer. During the summer and
early fall of 2007, notes and evidence were drawn into chapters that were sent to the criteri-
on committees for review and editing. The report was then made available to all members
of all committees, deans and other administrators, and anyone who might be able to pro-
vide helpful feedback on the report.









CRITERION 1: MISSION AND INTEGRITY
COMPONENT 1A

TODAY, THE
MISSION EXPLICATION

CONTINUES AS A CRITICAL

23

BENCHMARK FOR KEY
UNIVERSITY STRATEGIC
CHOICES.

clearly to all its constituents. Thus, the mission is included prominently in many publications
and other communications designed for alumni, prospective students, and the general public
and even is included as a footer on many internal e-mail messages. All key mission documents
are available via the University Web site and portal.

1A.3: SHARED UNDERSTANDING OF THE MEANING OF MISSION
The shared understanding of Drake’s mission is evident in and expanded by both the

Strategic Plan and the Drake University Mission Explication. Since its adoption in 2002,

the University Strategic Plan has clearly derived from the Mission Statement, and served as
a guide for translating the mission into concrete goals and objectives for University action.
As the University has moved into a new planning cycle, Drake University: Vision 2025 and

Drake University 2012 have projected the meaning of the mission and consequent planning

into the future.

In 2004, Drake recognized the need to identify in precise terms how the University fulfills
the promise of the mission and to ensure that the mission permeates all that occurs at the
University. This led to collaboration among faculty, students and staff to develop the
Mission Explication. Adopted initially in 2005 and revised in 2006, the Explication clarifies
what our mission implies for all aspects of University life by identifying in detail: 1) the defi-
nition of the goals that constitute the mission; 2) those responsibilities that the University
assumes to ensure that the stated goals are realized; and 3) those areas of knowledge, skills
and habits of mind that we expect Drake-educated students to develop in keeping with the
University’s mission.

Today, the Mission Explication continues as a critical benchmark for key University
strategic choices. It is on the University Web site and is referenced consistently in all planning
and curricular development activities. Perhaps most important, the Mission Explication
articulates clearly and consistently the specific learning outcomes that meet the broad goals
mandated by the Mission Statement.

1A.4: A CONSISTENT MESSAGE
Each unit of the University, academic and nonacademic, has drafted its own mission state-
ment in keeping with the Drake University Mission Statement. In 2005, mission statements

of every unit were reviewed and found to be consistent with the University’s mission and to

reinforce and enhance elements of the broader institutional mission. Taken together, these
individual statements further articulate and strengthen the University’s commitment to the
six central mission components:

Exceptional learning environment

Meaningful personal lives

Professional accomplishments

Responsible global citizenship

Collaborative learning

Integration of the liberal arts and sciences with professional preparation.


http://www.drake.edu/academics/policies/
http://www.drake.edu/selfstudy/resources/1/StrPlan2003-08.pdf
http://www.drake.edu/selfstudy/resources/1/MissionExplication.pdf
http://www.drake.edu/selfstudy/resources/1/Drake_Univ_2025-1-07.pdf
http://www.drake.edu/selfstudy/resources/1/Drake2012_4-07_.pdf
http://www.drake.edu/selfstudy/resources/1/UnitMissionStatements.pdf
http://www.drake.edu/selfstudy/resources/1/UnitMissionStatements.pdf
http://www.drake.edu/selfstudy/resources/1/MissionCompare-05.pdf

Core Component 1B:

The Drake University mission documents reflect the University’s ongoing effort to embrace
the diversity of its learners and constituencies, communicating the role that it serves in a
multicultural society. The founders of Drake University in 1881 aspired to create a broad-
based and liberally nonsectarian institution, and to establish the educational climate in
which the University would operate. These core institutional values were declared by the
founders when they stated that the University had been “designed upon a broad, liberal
and modern basis.”” The Articles of Incorporation further committed Drake University to
nondiscrimination with the provision that

all its departments shall be open to all without distinction of sex, religion or race. In
its management and influence, it will aim at being Christian without being sectarian.

In more recent history, the Drake University mission documents have been crafted through
collaborative processes with a clear eye toward recognizing and understanding the role of
diversity —among our learners, our other constituents and the greater society served by the
University — in the institution’s future. Drake’s commitment to diversity is evident in the
mission documents and illustrates the organization’s basic strategies to address it. The Mission
Statement and Explication make clear that the University welcomes diversity, plans strategically
for it and articulates a commitment to diversity in its governance documents.

1B.1: COMMITMENT TO DIVERSITY

The Drake University Mission Statement, in commiting to prepare students to be responsible
global citizens, expressly acknowledges diversity of the greater society. In addition, it
acknowledges the diversity of Drake’s learners through a directive to provide an exceptional
learning environment through collaborative learning.

Section I-A. 4 of the Mission Explication states that the mission requires an environment
“that welcomes and supports a diverse population, as well as a diverse range of opinions
and perspectives.” This statement extends to all constituencies: faculty, staff, students and
others. In addition, Section I-B 1 and 2 of the Mission Explication emphasize the role of
mutual respect and support in providing a collaborative learning environment, noting the
expectation that Drake graduates, faculty and staff ““value the knowledge, perspectives, and
input of others.”

The Mission Explication also describes Drake’s function in a multicultural society.
Section 1I-D of the Mission Explication expands on what it means to be a “responsible global
citizen” as articulated in the Mission Statement. The introduction to Section D notes:

Drake graduates understand that their individual knowledge and skills must be
connected to the contributions of all cultures to the human experience. In practicing
engaged citizenship they understand and exercise the individual freedoms and institu-
tional responsibilities of a democratic society, and strive to sustain and expand the
common good.

CRITERION 1: MISSION AND INTEGRITY
COMPONENT 1B

THE DRAKE UNIVERSITY
MISSION STATEMENT,

IN COMMITING TO
PREPARE STUDENTS TO
BE RESPONSIBLE GLOBAL
CITIZENS, EXPRESSLY
ACKNOWLEDGES
DIVERSITY OF THE
GREATER SOCIETY.
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2002 Diversity Audit

Final Report

Final Report Summary

1B.2: STRATEGIC PLANS FOR A DIVERSE WORLD
Drake’s planning for a diverse world has developed steadily since 2001 as evidenced in its
strategic planning documents, its many task forces and new programs.

1B.2a: STRATEGIC PLANS, 2001-08

The mission and planning documents of Drake University have guided the organization’s
basic goals and strategies related to diversity. In the 2001-02 academic year, as the University
community worked on a new strategic plan, a Diversity Task Force was appointed to ensure
that a meaningful discussion of diversity was at the forefront of the strategic planning process.
The work of the task force, along with an independently conducted diversity audit in 2002,
served as the bases for development of Goal 1V of the Drake University Strategic Plan,
requiring Drake to “ensure that Drake students, faculty and staff are able to function effectively
as members of diverse local, national and global communities.” The preamble to Goal IV
emphasizes the University’s commitment to diversity as a long-term strategy. It articulates the
basis for dedicating one of the five goals of the Strategic Plan to diversity and states in part:

We are convinced that diversity is essential to the effectiveness of the learning envi-
ronment and quality of the learning process. However, because of the vital impor-
tance of these concerns to the health of the University, we believe that it is important
to focus on them operationally as a separate category —recognizing at the same time
the many ways in which they are embedded in the University’s fabric.

The objectives and tasks of Goal 1V provide a basis for ensuring that planning and behavior
in this area are congruent with the mission of the University. The University has undertaken
many new diversity initiatives and enhanced others as a result of the mission commitment
to responsible global citizenship and the strategic planning goal to ensure that Drake students,
faculty and staff are able to function effectively as members of diverse local, national and
global communities. Among these have been development of a Center for Global Citizenship,

increase in study abroad programs and participation, growing diversity among students,
faculty and staff, and a growing presence abroad, including increasing partnership programs
with China. To ensure appropriate guidance of these activities, we created a National Advisory
Council on Diversity in 2002, and have created an All-University Diversity Committee
supported by diversity committees in each unit of the University. In addition, in 2005 we
implemented the Coordinating Council for Internationalization that on a regular basis
brings together directors of all of the international initiatives with the Provost.

1B.2b: STRATEGIC PLANNING, 2007 - 08

In the spring of 2007, Drake University initiated a new planning initiative. (See Criterion 2a
for a full description of the Strategic Planning Initiative.) This planning process has been
grounded in visions of the future of the University as articulated in Drake University: Vision

2025 and in Drake University 2012. These vision documents contemplate the University’s

role in a multicultural, global society. The vision document Drake University 2012 echoes
the themes of the mission. Recognizing Drake’s role in the greater society it serves, it

* Jossey-Bass Publishers, 1999
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aspires to create a national model for global education and to keep it affordable to a diverse
student population.

Drake University: Vision 2025, which provides a fuller and longer-term vision for the future
of Drake University and expressly recognizes Drake’s role in a global, multicultural society:

In 2025, Drake University is a global institution. A Drake education prepares students
to function effectively and productively in a world in which geopolitical borders have
become irrelevant to human activity. Key characteristics of this global education include
acquisition of cross-cultural communications strategies (including communicative
competence in other languages), a learning or work experience in another country
and the infusion of global perspectives and issues throughout the Drake curriculum

(as appropriate to each academic/professional area).

This statement of global vision continues the current commitment to recognize the value of
diversity in the community and increase the University focus on global citizenship as identified
by the mission. In so doing, it provides a basis for the University’s future strategies to
address diversity.

1B.3: COMMITMENT TO DIVERSITY AS REFLECTED IN GOVERNANCE DOCUMENTS

As noted earlier, Drake’s founders recognized the importance of diversity in the Articles of
Incorporation. Drake’s governance documents still reflect that sentiment, affirming our
commitment to honor the dignity and worth of all individuals. The Drake University
Statement of Principles emphasizes that diversity of ideas, perspectives and people is essen-

tial to an exceptional learning environment. It states in part:

Drake values the fact that it is a community consisting of men and women of different
races, nationalities, religions, physical abilities, sexual orientation, ages, political
perspectives and other diverse characteristics. While acknowledging our differences,

we affirm the dignity and freedom of every individual.

The Statement of Principles also addresses diversity within the context of community values
and describes a common purpose considered fundamental to the mission:

Drake University’s purpose is to transmit knowledge, pursue truth, and encourage the
intellectual and moral development of its students through the activities central to
academic life: teaching, research, rigorous analysis, debate, study, and service. In the
pursuit of these goals, Drake encourages and protects diverse perspectives and the
free flow of ideas and discussion among its members. Such diversity and differences of
opinion generate debate that produces knowledge and a greater understanding of what

it means to be fully human.

Other mission documents reinforce the University’s commitment to a diverse community
that emphasizes individual respect and dignity. In 2004, the Board of Trustees approved a
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revised Drake University Nondiscrimination Statement incorporated in the Drake

University Bylaws. The new nondiscrimination statement broadens the explicit criteria

prohibiting discrimination in University operations to include sexual orientation and gender
identity. Likewise, in 2006, a committee of faculty and staff recommended and the Faculty

Senate adopted revisions to the Policy on Sexual and Other Discriminatory Harassment.

The nondiscrimination statement and harassment prohibition appear in numerous campus
publications aimed at internal and external constituencies. These include admission materi-
als, the student handbook, and the Drake Web site. The Drake University Faculty Manual
reinforces these commitments in its section 5.1 Policies Related to Behavior as a

Community in which policies related to nondiscrimination, diversity, free expression and
harassment are contained.

The Student Senate in its bylaws ensures continuing commitment to and valuing of the
diversity of its constituencies. The membership guidelines for the Student Senate state clearly
that there is a:

...compelling interest to maintain a voice and vote of diversity on the floor of the
Student Senate; the diversity that Student Senate seeks is typified by students who are
multicultural (race, ethnicity, national origin) and underrepresented (sexual orientation,

gender, disability) in the Student Body.

The Student Senate affirms this statement through its membership, which includes three
Diversity-Interest Senators to represent the voice of multicultural and underrepresented
Drake Students.

Core Component 1C:

Earlier sections of this chapter have provided evidence that Drake’s Mission Statement is
ubiquitous. It appears throughout our Web site, on e-mails, and in numerous planning
documents as well as in publications designed for alumni, prospective students and the
general public.

The Mission Statement, however, is not a static collection of words. Rather it is a defining
document used to guide and shape our community culture. The daily interactions among
students, faculty, staff and community demonstrate that University personnel live the mission
every day. This has been accomplished as a result of intentional efforts to promote under-
standing and support for the Drake University mission. Through strategic planning, resource
allocation, the internationalization of the campus community, curriculum development and
student engagement, the Drake University mission is a living part of the campus culture and

the institutional decision-making process.
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1C.1: STUDENT SUPPORT FOR THE DRAKE MISSION
The Drake mission is supported by students and is integrated throughout University activities.
The spring 2007 Drake Student Survey asked students about their support for elements of
the Drake mission. Specifically, they were asked to respond on a five-point scale from “not
at all important” to “very important” to the question: “How important is it that [mission
component] is part of the Drake experience?

Table 1.1 indicates the percentages of respondents who found specified mission compo-
nents to be an important aspect of the Drake experience.

Table 1.1: Student Support for Mission

Mission Elements Undergrad. Graduate
& PharmD & Law
An exceptional learning environment 98% 94%
Preparation for professional accomplishments 97% 96%
Preparation for meaningful personal lives 91% 84%

Collaborative learning among students,

faculty and staff 88% 90%
Preparation for responsible global citizenship 78% 78%
Integration of liberal arts and sciences with

professional preparation 74% 70%

These responses suggest a generally high level of support for the overall mission. Though
the importance accorded to “preparation for responsible global citizenship” and “integration
of liberal arts and sciences with professional preparation” is lower than that given to other
statements, each is supported by three-quarters of the respondents.

1C.2: INTEGRATION THROUGHOUT UNIVERSITY ACTIVITIES

Discussions in various fora have contributed to understanding of the mission, but more
important, we have sought to make the mission pervasive by integrating it into many funda-
mental activities and processes of the University. The Strategic Initiative Map illustrates

graphically the relationships among the University’s many strategic planning initiatives,
including the Mission Statement.

The following items illustrate the varied ways in which the Mission Statement has been
integrated:

* Drake’s Academic Charter Appendix F contains the Drake University Mission and Vision

Statements.
* The Strategic Initiative Process (SIP), which provides an annual opportunity for units to

submit funding proposals for projects that move the University forward on strategic plan
goals, requires identification of the “College and/or University Strategic Goals ... addressed
by the SIP.”
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e The first two criteria in Principles for Deciding Open Positions, which guides the Provost

and Deans Council in allocating faculty positions, are that “the program and the position
make a contribution toward realizing the mission statement” and ““the position is consistent
with program review recommendations and the strategic plan.”

* The blueView campus portal homepage “Mission in Motion™ section displays the mission
and seeks examples of faculty, students and staff living the mission.

= Step one of the annual goal setting procedure integral to Drake University’s Staff
Performance Evaluation requires that individuals specify the relationship of their goals to

Drake University’s strategic goals and objectives.

* New faculty and staff orientations include discussion of the centrality of the mission to
Drake life.

= The case statement currently under development for the University’s recently initiated
comprehensive fundraising campaign relies intensively on support for the mission as artic-
ulated in Drake University 2012.

» The Office of Sponsored Programs’ Proposal Routing Form requires all applications for grants

to include a statement explaining how the project fits into the mission of the University.
= Approving a student organization requires discussion regarding its connection to the mission.
* The Spirit of Drake Award is awarded to the faculty or staff member who best exemplifies

the spirit of the University as reflected in the Mission Statement.

1C.3: MISSION-DRIVEN STRATEGIC VISIONING AND PLANNING

Since President Maxwell joined the Drake community in 1999, the University consistently
has challenged itself to think strategically about its present and future and has maintained
the mission as central to all planning efforts. Several notable efforts demonstrate that
awareness and support for the mission are pervasive.

The Mission Explication, discussed under Component 1A, provides perhaps the most

pervasive and positive example of integrating the mission in the University. In 2005, Drake
University: Vision 2025 articulated a vision of what the University aspires to be in 20 years,

and in 2007 a more focused, near-term examination of Drake’s future emerged in Drake
University 2012.

Vision 2025 provides a sense of direction and purpose that will serve as a guide for the
University’s ongoing strategic planning efforts. It derives from three equally important sets
of considerations:

e Itis grounded in the University’s mission (and in the Mission Explication).

= Itis a logical outgrowth of what we have been and what we are as a University, taking
into account Drake’s traditions, core values and strengths.

« It is a necessary response to the set of assumptions about the future for Drake University
and higher education.

Drake University 2012 defines what we believe must be the essential characteristics of a
university that fulfills its responsibilities to all of its constituencies in a manner consistent
with its mission. The centrality of this document to strategic planning for the future of
Drake is addressed in more detail in Criterion 2A.
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The Drake University community takes great pride in all that has been accomplished in the
planning process. Our considerable progress is a direct consequence of commitment, energy
and hard work by literally hundreds of individuals from all of the University’s on-and off-
campus constituencies: faculty, staff, students, the Board of Trustees, emeriti faculty, advisory
boards and alumni. In the words of President Maxwell, ““Our strategic planning initiatives
are driven by the University’s mission and pulled by our institutional vision.”

1C.4: RESOURCE ALLOCATION

Responsible distribution of limited resources must be grounded in unified principles defined
to advance the strategic goals of the University. At Drake, the Board of Trustees and senior
administrators insist that the mission serve as the guide for difficult decisions related to
resources. Examples of recent financial choices directly related to supporting the mission include:

e More than $65 million has been invested since 2002 in projects designed to create an
exceptional learning environment. Capital improvements have included classroom and
laboratory renovation, revitalization of student residence halls, reconstruction of Drake
Stadium, remodeling of Olin Hall (sciences), creation of a wireless network in campus
buildings and a campus beautification project.

« As noted earlier, new budgetary allocations are based on submission of Strategic Initiative
Proposals (SIPs). These submissions must demonstrate their relevance and importance to
the University’s Strategic Plan.

= The best and brightest students have access to Drake through more than $40 million in
student financial assistance. These scholarships reflect Drake’s commitment to access and
affordability.

* Approximately $9 million has been added to the compensation budget in the past five
years to strengthen the University’s ability to attract and retain the faculty and staff who
are at the heart of the exceptional learning environment.

1C.5: INTERNATIONALIZATION AND GLOBAL CITIZENSHIP

Support for Drake University’s mission goal to prepare students for responsible global
citizenship is evident in the internationalization of the Drake community, the development
of academic programs and the experiences of our talented students. The internationalization
of the Drake experience is apparent throughout the University as detailed in “An_Infusion
Approach to Internationalization: Drake University as a Case Study” an article authored by

Drake faculty and staff members David Skidmore, Jan Marston and Gretchen Olson and
published in fall 2005 in Frontiers: The Interdisciplinary Journal of Study Abroad.

1C.6: CURRICULAR AND COCURRICULAR DEVELOPMENT

The Drake Mission Statement specifies that Drake provides ““an exceptional learning environment
that prepares students for meaningful personal lives, professional accomplishments, and
responsible global citizenship,” and, further, that we are distinguished by integration of the
“best of liberal arts and science education with professional preparation grounded in an
interactive and collaborative environment.” We are committed to the principle that this is a
powerful and highly effective model for student learning.
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1C.6a: COLLABORATIVE LEARNING

Support for the above elements of Drake’s mission is evident in the University’s emphasis on
collaborative learning across colleges and schools, among students, faculty and staff, and
through integration of curricular and co-curricular experiences. Examples and outcomes of
Drake’s collaborative community include:

* The Drake Curriculum our general education program, provides cross-curricular, academ-
ically challenging experiences through innovative First- Year Seminars as well as classes
designed to achieve Area of Inquiry outcomes. In 2006, Drake University became one of
the first institutions accepted to the Higher Learning Commission Academy for

Assessment of Student Learning. Drake’s application to the Academy clearly articulates
that collaborative learning is central to the Drake Curriculum. Among the most important
goals in the application is the statement that “We must develop structures and culture
that build on the premise that achieving our mission outcomes depends both on curricular
and cocurricular learning.” This commitment is being realized in development of the
Engaged Citizen Experience of the Drake Curriculum. (See Criterion 3 for a discussion of
this project.)

e The Donald V. Adams Leadership Institute has long provided cocurricular opportunities

for students to develop leadership skills. In 2006 — 07 Leadership Drake was launched in
an effort to integrate curricular experiences more fully with the Institute.

* The Bucksbaum Lecture Series brings together the campus and the Des Moines community
to engage in thoughtful discussion with national and global personalities. Among Drake’s
Bucksbaum lecturers have been Bill Moyers, Ken Burns, Salman Rushdie, Michael
Beschloss and Jane Goodall. (See Criterion 5d for a fuller discussion of the Bucksbaum
Lecture Series.)

1C.6b: STUDENT PROGRAMMING AND ENGAGEMENT
Numerous programs, activities, opportunities and responsibilities bring the mission to life
for Drake’s active students. Together, these are vital components that prepare students for
“meaningful personal lives, professional accomplishments, and responsible global citizenship.”
Through diverse educational experiences, service learning and internships, as well as developing
relationships with students representing 65 countries, students gain social contexts that
inform their own development.

The University seeks to provide a basis for development of meaningful personal lives by
encouraging students to take ownership of their own learning. This expectation is articulated
clearly throughout academic student services, documents and presentations. We encourage

students to develop independent learning skills in the classroom through individualized
majors. In addition, Drake offers opportunities for students to pursue innovative independent
study and research through the Drake University Conference on Undergraduate Research in

the Sciences (DUCURS) and to study languages intensively through the Drake University
Language Acquisition Program (DULAP).

Drake also encourages and models active involvement in community service. This is
evidenced in the fact that more than 80% of Drake respondents to the National Survey of
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Student Engagement indicated that they are involved in community service. A fuller discussion
of Drake students’ community involvement is presented in Criterion 5b.
Students develop lifelong leadership skills through the Donald V. Adams Leadership

Institute. They participate in the Emerging Leader Program, a six-week program for first-
year students that helps them develop their leadership skills, and in the Adams Academy.
Drake also sponsors other leadership programs: a yearlong leadership training program for
sophomores, juniors, and seniors; a fall Leadership Workshop, a daylong leadership workshop
for current student leaders; and a multicultural retreat, an overnight retreat for students to
reflect on and interact with individuals from different cultures and backgrounds with activities
designed to help them develop and appreciate an inclusive community.

Students have additional opportunities to develop leadership skills by becoming
involved in student government and other student organizations responsible for providing
cocurricular, educational, and social programs on campus; serving as editors and staff mem-
bers of Drake’s several student publications; and serving as resident assistants. Meaningful
educational experiences are not limited to traditional students. The RaySociety (named after
the Drake alumnus and former lowa Governor and his wife Robert and Billie Ray) emphasizes
lifelong learning through classes and programs for Des Moines community residents of
retirement age (See Criterion 5a for full discussion).

1C.7: PREPARATION FOR PROFESSIONAL ACCOMPLISHMENTS

Development of leadership skills and other activities cited above prepare students for a life
that includes professional accomplishments. Other Drake programs designed specifically to
achieve this mission goal include:

* Upper-class students serve as Peer Mentor Academic Consultants (PMAC) to first-year

students during orientation through the first semester. Training for this program has a
strong professional development component.

= Professional internships allow students to gain real-world experience that helps prepare
them for lifelong success. More than 64% of undergraduate students, and a high percentage
of Law students, complete at least one internship, practicum, field experience, co-op
experience or clinical assignment. In addition, 100% of the Pharmacy Doctorate students
complete a full experiential year. Students in the School of Education complete supervised
field experiences at four different stages of their initial licensure program.

» Students take advantage of numerous lectures and classroom presentations by professionals.
A formal Executive-in-Residence program is in place in the School of Management and
Communication. The program brings professionals into the classroom to share stories and
case studies from their careers. Other colleges and schools bring professionals, including
alumni, to campus for presentations and engagement with students.

= Professional & Career Development Services provides comprehensive services to under-

graduate and graduate students and alumni. Drake’s professional staff members assist
students and alumni in defining professional goals, obtaining career-related experiences
and creating and implementing job search strategies or plans for post graduate work.

* The Alumni Office’s Career Network Program encourages alumni to engage with
students through person-to-person interaction, classroom presentations and professional
mentoring opportunities.
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CORE COMPONENT 1D:

Drake University’s official documents commit firmly to the mission, effective leadership and
shared governance. But more important, these essentials of organizational effectiveness are
put into practice within a tradition of consultative decision making. Through clear and
unambiguous policies that are consistent with our mission, organizational leadership principles
and careful review procedures, and with a commitment to open communication, the
University ensures fulfillment of our commitments.

1D.1: OFFICIAL UNIVERSITY DOCUMENTS PROMOTE EFFECTIVE LEADERSHIP

The University Bylaws and Academic Charter clearly define responsibility and authority
that ensure effective oversight and performance of essential functions of the organization.
The Bylaws focus on the “Authority and Duties of the Board of Trustees,” delegating to the

Board responsibilities essential to ensuring the integrity and viability of the institution.
These are reinforced by an orientation designed to prepare new board members for providing
effective leadership to the University. Orientation is supported by a board orientation book
that elaborates on the Drake mission and its meaning as well as on governance responsibilities.
The Bylaws establish unambiguous superceding authority of the Articles of
Incorporation, followed in order by the Bylaws, Academic Charter, policies established by
the Board of Trustees, resolutions by University governance bodies, and college and school
regulations and policy statements.
Drake University is well served by a governance structure, grounded in its Articles of
Incorporation, which commits to equity, diversity and access. These principles are further
reinforced through the University’s inclusion of AAUP principles as part of its charter.

1D.2: RESPONSIBILITY AND AUTHORITY DEFINED IN ACADEMIC CHARTER AND BYLAWS

The Academic Charter “provides the framework for academic governance within the
University.” The preamble establishes the principles of a free academic community and
declares “clearly defined and established channels of communication as essential to ensure a
governing structure based on principles rather than upon people.” The charter commits to
cooperative governance:

Historically, the governing board, the administration, and the faculty of Drake
University have cooperatively developed and reached consensus on the policies and
procedures required to carry out the mission of the University.

This document defines the governance responsibilities and powers of faculty, the President
and the Provost. It also establishes the Faculty Senate as the chief legislative body within the
University and further defines the responsibilities and role of the Student Senate. The paths
of delegated authority are outlined in the Organizational Chart of the University.
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By delegating authority to the provost and the Faculty Senate, Drake University governance
documents ensure that the academic mission of the University remains primary. The Article
X, Section 5 of the Drake University Bylaws states that the Provost shall perform the duties
of the President in the absence of the President. The Academic Charter defines the Provost
as chief academic officer and charges the incumbent with providing leadership for academic
policymaking and implementation. Further, the Faculty Senate is empowered to establish
educational policy and academic regulations for the University as a whole. All Drake gover-
nance documents designate the full Drake faculty and the faculties of the academic units as

responsible for the development and maintenance of the integrity of the academic programs.

1D.3: QUALIFIED LEADERSHIP ENSURED
The University ensures qualified leadership through its processes of selection and

performance review.

1D.3a: SELECTION OF QUALIFIED LEADERS

Drake University governance documents mandate collaborative processes designed to
guarantee that qualified individuals are selected to serve as University leaders. The Bylaws
(Article I) empower the Board of Trustees to elect the president. The Academic Charter
ensures broad-based participation by charging the Board to select a representative campus
committee to seek nominations, review candidates, and submit names to the Board of
Trustees’ Nominating Committee. The campus committee, chaired by a member of the
Faculty of Instruction, is charged to ““‘constantly solicit the advice and counsel of the
University Community.”

The Charter also specifies that when searching for a new Provost or Vice President,
following consultation with the Faculty Senate Executive Committee and Council of Deans,
the President will appoint a ““broadly based advisory search and screening committee.” In
practice, this procedure is followed in searches related to all senior administrative positions.
The Board of Trustees approves human resources policies and procedures regarding non-
faculty employees. Position descriptions, requirements and postings overseen by the
Department of Human Resources help to assure that candidate credentials and aptitudes are
consistent with attributes that support Drake’s mission. The Board also reviews and estab-
lishes terms and conditions of employment for all administrators, staff and other employees

of the University.

1D.3b: PERFORMANCE REVIEWS

It is vitally important to the health and effectiveness of Drake University as an organization
that every member of the staff and faculty has a ““clear line of sight” between their individual
goals/responsibilities and the University’s mission and strategic goals. Drake University’s

performance review documents require that the individual’s performance goals be related

clearly to the unit and institutional goals.

Drake University’s staff review process requires every administrator to submit a list of

goals explicitly tied to the Strategic Plan annually, with performance evaluated by the direct
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supervisor. This applies to all staff, including senior level administrators. Appendix H of the

Drake University Charter defines the responsibilities of the deans of the colleges and

schools. The deans are reviewed annually using standard staff review procedures. A more
extensive evaluation, one that solicits input from faculty, staff, students and others who

work with the dean, occurs in the dean’s third year and every three years thereafter.

The President also has the discretion to implement more extensive evaluation procedures
of senior administrators and has done so. In 2006 — 07 the President voluntarily participated
in a 360-degree review of his own performance, which solicited evaluations from senior
administrators, Board members, student leaders , and others with whom he works.

1D.4: SHARED GOVERNANCE
The AAUP Statement on Government of Colleges and Universities is an integral component

of the Academic Charter of the University. The statement establishes the foundation for
shared responsibility among board, administrative, faculty and student constituents of the
University and has ensured that shared governance is central to all of our procedures.

The principles of collaborative and consultative decision making were exemplified in
the Program Review procedures carried out in 2001. A committee with membership
representing faculty and staff from across the University, students and alumni constituencies
developed a process and procedures for review of all University academic programs. Another
committee with similar representation developed procedures for review of administrative
programs. Every University unit completed and submitted internal reviews recommending
programs to be enhanced, maintained or discontinued.

The Review and Priorities Advisory Committee (RPAC), composed of elected and
appointed faculty, staff and students and including the President, Provost and Vice Presidents
considered all reports and made recommendations for program realignment, consolidation,
and discontinuance. RPAC’s report and recommendations were forwarded to the President
for his approval and recommendation to the Board of Trustees. Recommendations for aca-
demic program discontinuance were first sent to the Faculty Senate for action, as required
by the Academic Charter. (See Criterion 2A for fuller discussion of the Program Review).

The collaborative involvement of all University constituencies also is evident in other
instances. Collaborative groups, for example, developed documents such as the Mission
Explication, Drake University 2012, and Drake University: Vision 2025. Such groups also
have served on specially appointed task forces and committees. In addition, board members,
administrators, faculty, staff and students are also invited to participate in annual summer
planning retreats. Furthermore, senate committees and subcommittees may initiate changes
in policies and regulations regarding academic issues — changes that may amend charters,
bylaws and other governance documents.

Drake’s environment of open communication and organizational agility also facilitates
collaborative governance, as exemplified by the policies of Drake’s Faculty Senate. Its meetings
are open and include reports and announcements from the University President and Provost,
who serve as ex officio, non-voting members. Senate agendas and minutes, weekly
announcements from the Provost, and other timely communications are distributed electron-
ically to the entire University community. Perhaps most important, the President and other
senior administrators are accessible and responsive to inquiries from all Drake constituencies.


http://www.drake.edu/academics/policies/charter.php
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Finally, strong communication among the Faculty Senate, the Student Senate and senior
administrators ensures that University operations and Board deliberations are broadly con-
sultative. Elected members of the Faculty Senate and the Student Senate hold ex officio
positions on the Board of Trustees and on all Board committees. The President of the
Faculty Senate is a member of the University President’s Cabinet, and the President of the
University meets biweekly with the President of the Student Senate. In 2007, the Campus
Council was established to bring together leaders of the Faculty and Student Senates and
All-Staff Council on a regular basis. This structure results in a governing system transparent
to the campus public.

CORE COMPONENT 1E:

In the Handbook of Accreditation, the Higher Learning Commission posits that the concept
of integrity is more complex than in the past and that organizational integrity must consider
a number of different factors. Drake’s integrity is reflected in how the University seeks to
ensure that the principles of Drake’s Mission Statement and other mission documents remain
the points of departure for all that we do and in our commitment to openness and honesty.

1E.1: DRAKE'S ACTIVITIES AND MISSION ARE CONGRUENT

Drake University’s mission serves as the framework within which all policies, strategies and

decisions are defined and carried out. The introduction to Drake’s Strategic Plan emphasizes
that the University’s mission drives its planning process, and that all tasks and objectives to

be included in Drake’s Strategic Plan must demonstrate relevance to the institutional mission.
The Strategic Initiatives Map, developed in 2006, provides a graphic image of the congruent

relationship among strategic planning initiatives and the University mission. This commitment to
mission-driven institutional behavior is apparent in almost everything done at the University.

« As the report of the President on Program Review indicates, “relevance to the University’s
mission” was a primary factor in evaluating the University’s operations.

= There is congruence between the mission and Drake Curriculum outcomes. Drake’s
Mission Explication details expected educational outcomes as they relate to the mission

and delineates Drake’s responsibilities to ensure that those outcomes are achieved. The
Mission Map makes clear where each of these goals is addressed in curricular and cocurricular
activities.

* Since 1996, Drake University’s Policy on Probation and Intercollegiate and Major
Leadership Activities (Drake Catalog) has required that any student must have a cumulative
grade point average of 2.00 or better in order to represent the University in intercollegiate
or major leadership activities. This includes but is not limited to intercollegiate athletics,
mock trial competition, non-credit fine arts performances, elected student government
positions, residence life positions, and student ambassador or peer mentor positions.
Despite significant internal and external pressure for change, faculty and administration
have upheld this policy.
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e The Drake University Language Acquisition Program (DULAP), begun in 2002, is an

innovative, highly effective approach to developing communicative competence in foreign
languages. Aligning language-learning opportunities with institutional mission and student
learning goals was one of the fundamental principles behind the design and implementation
of DULAP.

* When the University develops and implements new programs, both academic and non-
academic, decisions about those — at faculty/staff, administrative and Board of Trustees
levels — must demonstrate how the proposed program contributes to fulfilling the
University’s mission and strategic goals. In addition, Drake University periodically and
systematically carries out external reviews of its academic and nonacademic programs.
Relevance to the University’s mission is, again, a primary criterion in the review process.

(See discussions in later chapters.)

Drake University’s rapidly expanding number of bilateral relationships with partner institu-

tions in the Chinese Cultural Exchange Program demonstrates the importance of institu-

tional mission to the decision-making process. We have established a number of exchange
relationships for both students and faculty with Chinese universities, as well as collaborative
programs with Southwest University of Politics & Law (the number three law school in
China). These relationships, along with similar relationships with institutions in eight other
countries, enable us to realize the mandate of the Mission Statement’s emphasis on ““responsible

global citizenship,” as well as to address specific objectives in Goal 1V of the Strategic Plan

that derive from this mandate.

At the same time, the University’s Mission Statement has guided the University in
declining to participate in proposed exchange relationships inconsistent with the University’s
focus and values, such as proposals to collaborate with overseas institutions that might provide
significant sources of revenue, but that do not address the University’s programmatic foci or
emphasis on excellence.

The University mission and strategic goals consistently guide decisions regarding new
budgetary allocations. For instance, the commitment to maintaining “flexible learning and
teaching facilities that can accommodate a variety of teaching methods, learners and educa-
tional goals,” identified in the Mission Explication, has been addressed in the renovation of
31 classroom spaces across the campus, installation of state-of-the-art learning technology
in several dozen classrooms, and the $4 million renovation of major laboratory and class-
room space in Olin Hall in the past three years.

New budgetary allocations are based on the submission of Strategic Initiative Proposals

(SIPs). These SIPs must demonstrate that the request (personnel, operational or capital) is
relevant and important to the University’s Strategic Plan. Requests for new allocations are
filtered through academic deans or nonacademic unit heads to the President’s Cabinet,
which makes the final determination. At all levels of the process, the University’s Strategic
Plan is the context within which decisions are made. Examples of SIPs that have been funded

in the past few years include:
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* In 2006-07 a $100,000 SIP grant was approved to support faculty acquisition of knowledge
and skills related to assessment of student learning. Workshops on active learning, critical
thinking, engaged citizen, assessment development and course development supported
faculty work. Half of this funding has become permanent, to be used by the Associate
Provost for Curriculum, Faculty Development and Assessment for ongoing development
of the Drake Curriculum. (Goal | of the Strategic Plan)

e A SIP supported $675,000 investment in Luminis, a content management system and
online portal designed to increase and improve communications with all of the
University’s constituencies (Goal V of the Strategic Plan)

» SIP funding has supported improvement of Cowles Library science holdings

1E.2: BOARD OVERSIGHT TO ENSURE LEGAL, RESPONSIBLE, AND FISCALLY HONEST OPERATIONS
The Bylaws of Drake University identify the functions of the Board of Trustees:

Its primary functions shall be policy making and sound resource management of the
corporation (referred to in this and the following Articles as ""University'). The
Board shall further approve the general, educational and financial policies, and shall
have the power to carry out any other functions which are permitted by these Bylaws

or by the Articles of Incorporation, except as limited by law.

The Board is highly attentive to these responsibilities: it works in an intensely collaborative
manner with University staff and faculty to ensure that University operations are consistent
with the law, our University responsibilities to our its various constituencies, and the principles
of transparency and accountability. The Board also makes its expectations regarding these
responsibilities clear to senior administrators responsible for carrying out University operations.
Minutes and agendas from Board of Trustees meetings provide concrete examples of
the ways in which the Board carries out this responsibility. Board committees focusing on
Business, Finance and Investment and on Audit pay particular attention ensuring that the
University’s financial operations are conducted appropriately and responsibly. The University
follows generally accepted accounting principles (g.a.a.p) for all accounting and budgeting
functions. The University and Board annually contract for an external audit of the
University’s previous year finances, and the auditor’s report is posted on the University’s
Web site for public scrutiny. Drake’s Board adopted a modified Sarbanes-Oxley policy in
2004 that ensures attention to ethical processes and procedures. Members of the Board of
Trustees and Drake’s senior administrators annually complete a conflict of interest form.
To ensure that the University is in compliance with the law, our responsibilities and principles
as an institution, and with the highest standards of practice, the University also conducts
internal audits of operational units on an annual basis, with three to five major units selected
for audit each year.
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1E.3: CONSISTENCY WITH STATE AND FEDERAL LAWS AND REGULATIONS

The University is committed to operations consistent with local, state and federal laws and

regulations and to standards of practice set by relevant professional associations. Supervisors

and managers at every level (academic and nonacademic) are responsible for ensuring compliance.
Ultimately, the University’s senior administration (the President’s Cabinet) and the

Board of Trustees are responsible for ascertaining and maintaining the University’s compliance

with applicable laws and regulations. They are assisted in this responsibility by various positions

that have responsibility for ensuring compliance:

« Director of Human Resources—all laws regarding employment, benefits, and workplace
issues (the current incumbent is an attorney);

« Controller—local, state and Federal tax laws and other financial regulations;

« Office of Environmental Health & Safety— OSHA, EPA, fire and safety codes, and other
local, state, and Federal regulations regarding environmental issues, health and safety;

e Internal/External Audit— annual audits of University operations by an internal auditor (a
function that is currently outsourced) and an external financial auditor ensure compliance
with standards of practice and the law;

* Academic Deans— with standards and expectations of relevant professional societies and
accrediting bodies;

= The Institutional Review Board and Institutional Animal Care and Use Committees—

compliance with laws and policies related to human subject and animal research.

In addition:

= The University’s practices regarding gift acceptance and gift planning (deferred giving) are
governed by standards identified by the Council for the Advancement and Support of
Education (CASE), and overseen by Board of Trustees committees and periodic audits

* The Compliance Officer for Athletics ensures that Drake conforms to regulations of the
National Collegiate Athletic Association.

The University utilizes the services of a local law firm, Ahlers, Cooney, Dorweiller, Haney,

Smith & Albee, PC, on a broad range of issues to ensure that all University operations are

in full compliance with the law.

1E.4: CLEAR AND FAIR POLICIES REGARDING THE RIGHTS AND RESPONSIBILITIES OF OUR
INTERNAL CONSTITUENCIES
University policy statements, adopted by Faculty Senate and approved by the Board of

Trustees, identify central values, responsibilities and expectations that guide members of
the Drake University community. These documents are applied consistently to internal con-
stituencies. Among the most central is the Statement of Principles, adopted by the Faculty in

1992. It reinforces our collective commitment as an academic community to the free and open
exchange of ideas and identifies those responsibilities crucial to preserving that core value.
Drake documents address a full range of issues relevant to the rights and responsibilities
of students, faculty, staff and all other University constituents. These and other documents
are available online and in published sources, including the Faculty Manual, Staff
Handbook, Student Handbook, and Business Procedures Manual, thus maintaining
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transparency and equity for all constituencies. Among these are statements about teaching
and classroom related responsibilities and relationships, workplace policies, instructional

technology policies, academic integrity, Sexual and Other Discriminatory Harassment

Policy, Code of Student Conduct, the Student Complaint Process, University Closings,

Delays and Class Cancellations, Campus Security and Travel Practices. Drake policy state-

ments also support Federal and State regulations such as Family Educational Rights and

Privacy Act (FERPA), Health Insurance Portability and Accountability Act (HIPAA) and

Reasonable Accommodation for Qualified Students with Disabilities.

1E.5: THE INTEGRITY OF DRAKE’'S COCURRICULAR AND AUXILIARY ACTIVITIES
Cocurricular programming has a vital purpose in fulfilling the educational mission of Drake
University, and those responsible for cocurricular initiatives have a profound awareness of
their role in addressing institutional goals. While cocurricular programming occurs outside
the classroom, it has defined learning outcomes or educational goals for intellectual devel-
opment. The most important manifestation of the integral relationship between the curriculum
and cocurriculum at Drake University is the fact that the Dean of Students and the entire
Student Life division (including residence life, Greek life, student activities, etc.) report to
the chief academic officer.

All cocurricular and auxiliary programs have oversight structures that ensure their
integrity and their connection to the learning process. Examples include (see fuller list):

e First Year Seminar (FYS) classes are supported by and closely connected to co-curricular

initiatives, including the Welcome Weekend, Peer Mentor/Academic Consultant (PMAC)

Program, and First-Year Floors programming in the residence halls. The Vice Provost for
Student Affairs and Academic Excellence provides oversight for FYS co-curricular pro-
gramming with a student Peer Advisory Board (PAB) assigned to work collaboratively
with staff and faculty; they assist in developing content as well as implementing and
assessing FYS co-curricular programs.

e The Engaged Citizen Experience component of the Drake Curriculum emphasizes course-
work and cocurricular experiences that challenge students to reflect critically on the social,
economic, and political institutions and issues that will shape their choices as citizens.
The Associate Provost for Curriculum, Faculty Development and Assessment, who works
with the University Curriculum Committee (UCC), provides faculty and staff development

opportunities with a focus on curricular offerings and cocurricular programming.

1E.6: DRAKE’'S COMMITMENT TO EXTERNAL CONSTITUENTS

We recognize and value the fact that Drake University has a substantial public role that
entails both responsibilities and opportunities. Two of the University’s core values, as stated
in Drake University Strategic Plan 2001 — 2006, reflect the context of Drake’s commitment

to external constituencies:

« Integrity: our actions and interactions must be informed by fairness, equity, honesty,
accountability, justice and mutual respect;
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« Citizenship: we are prepared to participate in all of the communities in which we live —
local, regional, national, and global; and we are committed to public service, the common
good and personal growth.

We take these commitments very seriously in our relationships with external constituents
and in our responsibilities to the community. Our commitment to openness and transparency
extends to the community at large, and all information regarding University operations, plans
and aspirations — except where constrained by law or considerations of personal privacy
— is available to the public. For example, the President and other University administrators
participated in many hours of community meetings before finalizing plans for renovation of
Drake Stadium. In addition, Drake Neighborhood Association leaders were invited to par-
ticipate in the Board of Trustees Building and Grounds committee’s yearlong deliberations
on the University’s new Master Plan.

The University’s financial dealings with external constituents are governed by our own
institutional commitment to fairness and openness, by the standards of ethical practice set
by various professional organizations (e.g., NACUBO) and by our sensitivity to community

culture and expectations.

1E.7: ACCURATE AND HONEST REPRESENTATION

Drake University has a strong commitment to “telling our story” in a manner that is accurate
and honest. We regularly make public presentations on major University issues and are com-
mitted to full disclosure (within the constraints of confidentiality) in responding to the media.

In such communications, all Drake publications are assessed regularly for accuracy in con-
veying the substance of the University. University principles and policies govern Drake’s
external communication and marketing materials; the latter are also governed by profes-
sional codes and statements including those of the Council for the Advancement and
Support of Education, the Public Relations Society of America, the American Marketing
Association, and the International Association of Business Communicators.

Other measures that promote transparency, accuracy and honesty in public communi-
cation have been mentioned previously, such as posting of the University’s audited financial
statements on the University’s Web site. In addition:

* The Associate Provost responsible for institutional research is charged with ensuring that
all data and other information released to various governmental agencies, external organi-
zations and institutions, and media are accurate, complete and consistent.

« Drake has committed to a high degree of transparency with institutional data. Outcomes
data and general institutional data are available on the University Web site and we have
participated in projects such as the USA Today/NSSE initiative making our NSSE scores

publicly available. Drake participated in the pilot phase and full implementation of the
National Association of Independent Colleges and Universities’ (NAICU) University-College
Accountability Network project. The project provides institutional data for participating

institutions that facilitate comparison of institutions through a single Web-based access point.
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e Major reports routinely are made available on the Web site. For instance, in spring 2003,
after a major campus incident with racial overtones, the president established a commission
of internal and external members charged with fact-finding and recommendations regarding
next steps; the commission’s report was posted in full on the University’s Web site and
released to the media.

« Finance and compensation information are presented in annual public forums, including
the annual town hall presentation on Drake’s financial condition by the Vice President for
Business and Finance and presentations on staff and faculty compensation by the Director
of Human Resources and the Associate Provost/Director of Institutional Research.

Recently the President’s Cabinet and Deans’ Council have discussed how to identify addi-
tional information that could be provided to various constituencies, including prospective
students and their parents. While we are confident that the information that Drake now
provides to the public is accurate and honest, we do feel that we can work to provide more
information and package that information in ways that specific constituencies find more
comprehensible and useful.

1E.8: TIMELY RESPONSE TO COMPLAINTS AND GRIEVANCES; PARTICULARLY THOSE OF STUDENTS
In addition to governmental laws, rules and regulations, Drake University is committed to
ensuring that internal policies as well as grievance and complaint procedures are easily
accessible to faculty, staff and students and that these policies and procedures provide
expectations for timely response and resolution of complaints and concerns (Faculty
Manual, Staff Handbook, Student Handbook). These policies are reviewed and revised

periodically, incorporating input from faculty, staff and students to guarantee relevancy. In
2006, a committee consisting of faculty and staff reviewed and revised the sexual harassment
policy and introduced an Online Harassment Awareness Session that replaced the traditional

face-to-face staff development model. Because this approach adhered to established timelines
for completion as well as an effective delivery method, it was deemed highly successful.
Consistent with our mission, Drake University welcomes opinions and feedback from
faculty, staff and students about academic and class-related procedures and personnel as
well as noncurricular policies, programs, services and personnel. This feedback helps to
make changes that contribute to student success, development, and goal attainment. A self-
assessment process during the fall 2006 semester revealed obvious inconsistencies in how
student complaints were addressed in the academic and nonacademic departments. After
obtaining input from students, staff and faculty about how to improve communication
regarding complaint procedures, Drake developed its Student Complaint and Appeal

Resources and Procedures Web site during the spring 2007 semester; this site provides

information and access to policies and resources.

Faculty grievance procedures are outlined in college-specific handbooks and general
procedures in the Faculty Manual present AAUP guidelines. Historically, the governing
board, the administration and the faculty of Drake University have cooperatively developed
and reached consensus on policies and procedures required to carry out the mission of the
University. The Academic Charter is a product of that collaboration.
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The Drake University Staff Handbook articulates an open door policy that encourages
staff to discuss ideas, concerns or problems with their manager, their manager’s manager or
a human resources representative. All employees are welcome to provide ideas and input
into University policies, procedures, events and initiatives by contacting the appropriate
committee, administrator or other governing body. If employees feel they have been treated
unfairly in violation of the Drake University nondiscrimination statement or the Harassment
Policy they should immediately report their perceptions. The employee filing the complaint,
and anyone who assists the person in the complaint process, are protected from retaliation
for raising concerns.
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